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I. INTRODUCTION 
 
This implementation toolkit is a resource for Rhode Island educators and other work-based learning providers 
serving K-12 students. It brings together definitions, guidance, and implementation resources in one location. 
 
This toolkit is a living document. Check back for updates and additional tools! 
 

 
 

What is work-based learning? 

Work-based learning (WBL) is a planned, structured learning experience that provides youth (ages 14-24, in-
school or out-of-school) with real-life or simulated work experiences where they can develop and apply 
academic, technical, and essential skills; and contributes to the achievement of their postsecondary and 
employment goal(s). It is a critical component of a student’s career pathway as it helps develop the student’s 
career readiness.  
 



 

 

Types of work-based learning 
 
Rhode Island employs a flexible definition of work-based learning, encompassing the following five types of 
experiences.  

1. Internship: A position for a student or trainee to work in an organization, sometimes without pay, to 
gain work experience, satisfy requirements for a credential, and/or gain course credit.  

2. Apprenticeship: Highly formal job training experience that involves studying with a master of the trade 
on the job. 

3. Service-learning: A program or project which combines community service with an outside 
organization with a structured opportunity for reflection about that service, emphasizing the 
connections between service experiences and academic learning. 

4. School-based enterprise: Students produce and sell goods or services in the school and learn about 
business skills and entrepreneurship. This may be part of an entrepreneurship course, and a business 
professional may serve as a mentor and advisor for the enterprise. 

5. Industry project: Individual, group, or class-wide projects in which students address a real-world, 
industry-focused question or problem with the guidance of industry professionals. 

 
These work-based learning experiences are often credit-bearing opportunities and provide students with 

rigorous opportunities to pursue career and industry-connected learning both during and outside of the 

traditional school day.  

 

Work-based learning experiences can occur through a variety of delivery mechanisms and settings, including 

but not limited to: 

● In secondary schools, such as through career and technical education (CTE) programs, and through 

dual and concurrent enrollment courses. 

● Outside school, including state-sponsored expanded learning opportunities (ELOs), summer youth 

employment programming, through RIDE’s All Course Network, and other Governor’s Workforce Board 

opportunities and PrepareRI connected programs.  

● Independent student work experiences that the student seeks out independently with an employer, 

not affiliated with school or state programs. 

 
The Governor’s Workforce Board developed guidance to set expectations for work-based learning through 
conversations with the Rhode Island Department of Education, feedback from employers, educators, and 
other stakeholders through the Governor’s Workforce Board Career Pathways Advisory Committee, expert 
recommendations, and a review of the Workforce Innovation and Opportunity Act (WIOA) definitions. Work-
based learning should meet the following standards of quality (see section on Rhode Island’s Rubric for High-
Quality Work-Based Learning Programs in this Toolkit): 

• Rigorous: Skill-based and tied to measurable outcomes. The experience should allow a student to gain 
measurable skills, whether those be essential skills (also known as professional skills, soft skills, or 21st 
century skills) or hard technical skills. The entire activity, including corresponding classroom time, 
should encompass a minimum of eighty hours.  

http://www.enrollri.org/acn
https://static1.squarespace.com/static/59a81489579fb39e3ef2232f/t/5c06c33e40ec9a9249f70c6a/1543947071980/GWB+WBL+Guidance_COMBINED_updated+12.04.18.pdf
https://www.dol.gov/agencies/eta/youth
https://www.dol.gov/agencies/eta/youth


• Relevant: Connected to a student’s interests, as indicated in his/her Individualized Learning Plan (ILP) 
and to the real world of work. Projects and tasks should mirror those that exist in a real workplace, and 
should align to Priority Sectors in Rhode Island.  

• Reflective: Engages the student in reflection and analysis throughout and after the experience, 
including guided self-reflection (e.g., through the ILP process) and meaningful evaluations from 
industry professionals. In this process, students should connect the work-based learning experience to 
their academic work as well as future professional and educational goals.  

• Interactive: Providing multiple and extended opportunities for students to interact with industry 
professionals, whether as supervisors, mentors, advisors, or collaborators.  

• Integrated: Connected with the student’s school-based curriculum. A work-based learning experience 
is a practical application of academic and/or technical learning and should allow the student to practice 
the theory learned in the classroom in a real-world setting.  

Per the Governor’s Workforce Board guidance, high-quality work-based learning experiences should be 

designed in order for youth to develop and apply the following essential skills: 

● Collaboration and teamwork: Works effectively within and contributes to teams, learns from and 

works collaboratively with others, shows adaptability and flexibility, and effectively negotiates conflict. 

● Communication: Listens actively and articulates and presents information clearly and effectively in 

written, visual, and verbal forms. 

● Critical thinking and problem solving: Distills and analyzes information, makes judgements based on 

evidence, and uses data and information to solve problems. 

● Initiative and self-management: Works independently as needed, monitors and prioritizes his/her own 

time and tasks, takes initiative to solve problems as appropriate, and employs persistence to take tasks 

to completion. 

● Professionalism: Follows and can articulate workplace norms such as punctuality, appropriate 

workplace communication and interactions, and professional dress. 

 

The work-based learning continuum 
 
Educators often find it useful to think of career readiness experiences on a continuum from initial career 
exploration to highly structured job training as seen in Figure 1 below. The five types of work-based learning 
reflected in Rhode Island’s definition are at the upper end of this continuum. However, students benefit from 
participation in the full range of experiences starting in the middle grades. The earlier career exploration 
experiences, such as job fairs, employer talks, and industry field trips, give students opportunities for learning 
about work in a wide range of different industry sectors and occupations and begin to think about which ones 
fit their interests and goals. Further experiences such as job shadowing and mentoring with an industry 
partner allow students to explore particular areas of interest in more depth. Experiences to develop career 
expertise and experience, such as internships and school-based enterprises, support learning through work. 
These experiences help students develop technical occupation-specific skills as well as more broadly 
transferable career readiness skills.1 
 
Career exploration experiences should be incorporated into a student’s Individual Learning Plan (ILP). While 
appropriate and foundational, these experiences – such as job shadowing and career fairs – do not meet the 

 
1 Source: ConnectEd. (2012). Work-Based Learning in Linked Learning: Definitions, Outcomes, and Quality Criteria. 

Retrieved from https://connectednational.org/learn/key-resources/work-based-learning/   

https://static1.squarespace.com/static/59a81489579fb39e3ef2232f/t/611bcc0a7f635d4dd9622b35/1629211658930/Career_Clusters_GWB_Priority.pdf
https://static1.squarespace.com/static/59a81489579fb39e3ef2232f/t/5c06c33e40ec9a9249f70c6a/1543947071980/GWB+WBL+Guidance_COMBINED_updated+12.04.18.pdf
https://www.ride.ri.gov/StudentsFamilies/EducationPrograms/SchoolCounseling.aspx#16611424-individual-learning-plans
https://connectednational.org/learn/key-resources/work-based-learning/


requirements for rigor associated with work-based learning career preparation in Rhode Island. The 
information discussed in this document refers to the five types of work-based learning listed under the 
definition above. These experiences fall within the expertise and experience sections on the work-based 
learning continuum (figure 1).  
 
 
Figure 1. PrepareRI Work-based Learning Continuum 
 

 

 

Vision 
 
Work-based learning is a component of accountability measures established in Rhode Island’s state plan for 
the Every Student Succeeds Act (ESSA). The ESSA Post-Secondary Success Indicator measures students’ 
success in demonstrating achievements beyond those needed to earn a high school diploma. One of the 
student outcomes used to measure this indicator is a Pathway Endorsement, which students can earn through 
a combination of academic study, work-based learning, and performance-based assessment. In addition, 
student completion of a high-quality work-based learning experience is one of the performance measures 
stated in Rhode Island’s Perkins V state plan, which was developed in alignment with the state’s Workforce 
Investment and Opportunity Act (WIOA) plan. 
 

Roles and responsibilities for work-based learning  

Work-based learning happens in many settings in Rhode Island and several different agencies and programs 
have responsibility for setting policy and implementing work-based learning experiences. 
 
Table 2. Roles and responsibilities for work-based learning 
 

Agency Work-based learning settings Roles 

Rhode Island 
Department of 
Education (RIDE) 

In-School: 
● Associated with career and 

technical education programs 
offered in a comprehensive high 
school or career and technical 
education center 

● General work-based learning in a 
high school setting but not 
associated with a CTE program  

● Sets minimum requirements for 
work-based learning experiences that 
occur in secondary schools  

● Leads the PrepareRI initiative, a 
cross-agency collaboration 

● Tracks Individualized Learning Plans 
(ILPs), which play a central role in 
documenting student growth for 
employability skills. Districts should 
align ILP efforts and work-based 
learning efforts 

https://www.ride.ri.gov/Portals/0/Uploads/Documents/Information-and-Accountability-User-Friendly-Data/ESSA/RhodeIsland-ESSA-State-Plan-Final-100119.pdf?ver=2019-10-01-153829-000
https://www.ride.ri.gov/Portals/0/Uploads/Documents/CTE/Website%20materials%202021/RI%20Perkins%20V%20State%20Plan.pdf?ver=2021-01-14-132528-420
https://gwb.ri.gov/wp-content/uploads/2020/09/2020-WIOA-Plan_Rhode-Island.pdf?a5b249
https://gwb.ri.gov/wp-content/uploads/2020/09/2020-WIOA-Plan_Rhode-Island.pdf?a5b249
https://www.ride.ri.gov/Portals/0/Uploads/Documents/Students-and-Families-Great-Schools/Educational-Programming/Counseling/ILP_Toolkit/ILP_Toolkit_combined.pdf


● Programs through grants, such as 
Computer Science for Rhode 
Island (CS4RI) 

Out of school: 
● RIDE manages the All Course 

Network (ACN) which offers a 
variety of supplemental, out of 
school WBL course options 

Career and 
Technical 
Education Board 
of Trustees and 
its industry 
subcommittees 

In-school CTE 
● Associated with career and 

technical education programs 
offered in a comprehensive high 
school or career and technical 
education center 

● Sets industry-specific standards for 
CTE programs taking place in 
comprehensive high schools and in 
CTE centers 

● Sets requirements for work-based 
learning that takes place within CTE 
programs 

● Involves industry partners in setting 
direction of career and technical 
education programs in the state  

Governor’s 
Workforce 
Board (GWB) 

Out-of-school: 
● PrepareRI internships 
● Real Skills for Youth 

Summer/Academic Year 
Programming 

● Other WIOA-funded 
opportunities 

● Funds out-of-school work-based 
learning and career exploration 
through the PrepareRI Internship and 
Real Skills for Youth programs  

● Sets requirements for work-based 
learning occurring outside the 
secondary and higher education 
settings that are funded by the GWB 

● Provides supplemental support of 
year-round work-based learning 
initiatives  

● Through the Career Pathways 
Advisory Committee, engages 
industry stakeholders in setting 
career pathways and work-based 
learning policies and standards 

● Collects and analyzes data from GWB 
funded programming through the 
work-based learning Summer 
Outcomes survey 

Department of 
Commerce and 
the Community 
College of Rhode 
Island 

In-school: 
● P-TECH early college program 

through which high school 
students can earn college credits 
and credentials 

● Jointly manages the P-TECH program 
with the Community College of 
Rhode Island and Rhode Island Office 
of the Postsecondary Commissioner 

 

 



Why is work-based learning important? 

 
Providing high-quality work-based learning experiences for all students is an essential piece of Rhode Island’s 

strategic plan to close the gap between what students learn in school and what they need for high demand 

jobs. As displayed in the theory of action below (figure 2), building students’ skills through work-based 

learning will help fill the pipeline to well-paying careers and ensure that employers have the talent they need 

to thrive in the economy of tomorrow. 

 

Figure 2. Work-Based Learning Theory of Action 

 
Although rigorous experimental evidence is lacking, research on work-based learning suggests many benefits 
for students’ educational attainment, skill development, and employment outcomes. For example,  

● Work-based learning helps students build career readiness skills (Kenney et al., 2016; Steedle & 
Hepburn, 2020).  

● Students who participate in an internship or apprenticeship are more likely to enroll in a two-year 
college or be employed within the first two years after high school (Bishop & Maine, 2004; Neumark & 
Rothstein, 2003). Apprenticeships for high school students that combine adequate time in the 
workplace setting with learning opportunities are associated with labor market advantages (Neyt, 
Verhaest, & Baert, 2018; Wolter & Ryan, 2011).   

● Students who participate in a school-based enterprise may gain employability skills (Hughes & Golann, 
2007) and are more likely to enroll in college (Neumark & Rothstein, 2003). Industry projects also hold 
promise: There is some evidence that instructional activities that integrate academic content with 
career technical skills are associated with gains in students’ academic achievement (Parr, Parr, & 
Mohon, 2019; Pierce & Hernandez, 2015; Stone, Alfeld, & Pearson, 2008). Studies also point to the 
potential for a relationship between project-based learning in general and student academic 
achievement, engagement, and motivation (Condliffe, 2017). 



II. HIGH-QUALITY WORK-BASED LEARNING PROGRAMS 

One strategy the state can use to address the aforementioned vision is to create more work-based learning 
opportunities for students through programs in- and out-of-school. However, in doing so, it is important to 
focus on both expanding access to programs and ensuring the quality of programs. Students should have 
access to programs that meet the state’s standards of quality —that is, they are rigorous, relevant, reflective, 
interactive, and integrated. These quality indicators are applicable when developing a new work-based 
learning program and when reviewing an existing program. For developing programs, having clear quality 
expectations is useful. For existing programs, having criteria to identify areas of strength and areas for growth 
is helpful. Meeting both of these objectives is possible when using a rubric such as the state’s Rubric for High-
Quality Work-based Learning Programs (see table 2). The following sections describe how this rubric can be 
used to support the development and implementation of a high-quality work-based learning program. 
 
In addition, career and technical education programs offered in high schools and technical education centers 
use quality rubrics developed for specific industry sector needs. These rubrics are developed and approved by 
the state’s Career and Technical Education Board of Trustees and can be found here.  
 

Rhode Island’s rubric for high-quality work-based learning programs 

 
A cross-agency team representing RIDE and the Governor’s Workforce Board collaborated with the Regional 
Educational Laboratory Northeast and Islands to create a rubric for high-quality work-based learning programs 
in the state.2 The rubric was developed using the Governor’s Workforce Board Work-Based Learning Standards 
and was initially released in 2020. 
 
The purpose of this rubric is to support districts, schools and community partners in assessing the quality of 
work-based learning programs available to students and by doing so, establish a plan to enhance current 
programs and create new, high-quality work-based learning opportunities. For the purposes of this rubric, a 
work-based learning program is a formal program that establishes work-based learning experiences for 
students and has structured policies and procedures for implementation. Specifically, the purpose of the 
rubric is to: 

● Ensure consistency in work-based learning program quality for in-school and out-of-school programs 

(e.g., apprenticeship, internship, service learning, school-based enterprise, or industry project). 

● Provide quality indicators that can be used to assess the quality of work-based learning programs. 

● Identify areas of strength and growth opportunities for increasing the quality of work-based learning 

programs. 

Intended audience and application of the rubric 

Below are examples of how this optional rubric can be used by work-based learning program providers and 

other stakeholders. 

● School leadership teams can use this rubric to develop high quality WBL programs for all students. 

 
2 The Regional Educational Laboratory Northeast and Islands convened members from RIDE, the Governor’s Workforce Board, 

educators, PrepareRI and business representatives to develop and review the rubric. 
 

https://drive.google.com/file/d/1XVW6gAuFTji5hAlN0flpExsoPo1zlaLi/view
https://ies.ed.gov/ncee/edlabs/regions/northeast/
https://ies.ed.gov/ncee/edlabs/regions/northeast/
https://www.prepare-ri.org/s/GWB-WBL-Guidance_COMBINED_updated-120418.pdf
https://static1.squarespace.com/static/59a81489579fb39e3ef2232f/t/5f875de7e4bcff25263d2e75/1602706920071/RIDE+WBL+Rubric_v9_Final.pdf
https://ies.ed.gov/ncee/edlabs/regions/northeast/


● Career Coordinators can use this rubric to assess WBL program policies and procedures and to identify 

areas of program strength and growth opportunities. 

● School counselors can use this rubric to ensure that student’s in-school and out-of-school WBL 

experiences are of high quality and documented appropriately.  

● The Governor’s Workforce Board can use the rubric to assess internship program quality with 

businesses. 

● Adult education providers can use this in their support of working age Rhode Islanders. 

● Students and parents can understand the expectations for work-based learning experiences, including 

student responsibilities, skill and knowledge development, and outcomes. 

Rubric structure 

The rubric is organized across three dimensions of quality, including: 

● Dimension 1: The program prepares students for high-wage and high-demand industries. 

● Dimension 2: The experience develops employability skills critical for future workforce readiness. 

● Dimension 3: The program employs reporting protocols. 

 

For each dimension there are three performance levels, which are the rubric ratings. These include: 

● Developing: The program is in the initial stages of developing program policies, relationships, and 
structures, or students are participating in low quality work-based learning programs.  

● Effective: The program has established some policies and structures, and students are participating in 
work-based learning programs that have an appropriate level of quality.   

● Exemplary: The program is of high quality. 

For each dimension there are several indicators--these are the rows in the table. For each of these rows there 
is a description of performance with a table cell corresponding to each of the three performance levels.  

At the end of the rubric, the document includes potential sources of evidence that could be used to inform the 
rubric rating.  

How to use the rubric 

The following steps outline the process that high school leadership teams or groups of program administrators 
can undertake to review the quality of a WBL program. Prior to these steps, high school leadership teams or 
administrators should decide and communicate who is going to be part of the review team. This task may be 
dependent upon Step 1 and team membership may change for each program reviewed.  
 

1. Decide which WBL program will be reviewed. There may be several formal work-based learning 
programs within a school--will you review each one or just choose one for now? Keep in mind that the 
rubric works best for a formal program, such as a course that integrates WBL opportunities into the 
curriculum or a formal internship program operated by the school, rather than evaluating a single WBL 
experience, such as a stand-alone internship that a student obtained on his or her own, without formal 
support from the school.  



2. Collect all available and relevant information about the WBL program. This might include course 
curriculum, employability skills frameworks, meeting materials from meetings between the work-
based learning program manager and industry partners, and measures of student learning for the 
work-based learning experience. The team should review these materials.  

3. Orient team members to the work-based learning materials, including this rubric, and calibrate on its 
criteria. Each team member should have a copy of the materials from Step 2 and the rubric. To 
calibrate on the materials and the rubric, members can utilize the following protocol if interested: 

a. Examine the materials and the rubric. 
b. Clarify anything unclear about the materials or about the rubric criteria by asking clarifying 

questions to the group.  
c. Read and rate the work-based learning program for each indicator (i.e., row) in the rubric using 

the three performance levels. Take notes to justify your rating so that you can discuss your 
thought process. 

d. Share ratings, one team member at a time, without providing explanation. The group facilitator 
can record the team’s ratings.  

e. Discuss where there are differences in ratings and why. Team members can explain and justify 
their ratings by referring to specific language in the rubric and evidence in the work-based 
learning program materials. Discussion continues until consensus is reached. It can be helpful to 
document examples of areas where raters disagreed, and the rationale for the consensus rating 
of such areas, to guide future program ratings. 

4. Debrief ratings and identify implications for the program.  Where can the program improve and 
where is it strong?  
 

5. Develop a plan. A team member will then want to create a plan to address any needed changes with 
consultation from the rest of the group.  

  
Table 2. Rhode Island’s Rubric for High-Quality Work-based Learning Programs (screenshots only, full rubric 

in Appendix)  

 

 

 

 

 

 

 

 



High-quality work-based learning in a remote learning context 

School closures during the COVID-19 pandemic have led schools and employers to develop alternative 
approaches to work-based learning that deliver a high-quality experience in a remote learning context. While 
the standards of quality remain the same, the implementation will differ. Evidence from virtual programs 
(Hora et al., 2020) suggests that virtual work-based learning requires: 

● Additional preparation for students and employers/teachers to set clear expectations for the 
experience. 

● Support for students to reduce social isolation in the absence of face-to-face interaction. 
● Regular, explicit communication between work-based learning program organizers, students, and 

employers. 
 
 Some resources for virtual work-based learning are provided below. 

● Resources, tools & examples: High-quality CTE in a COVID-19-impacted school year. Association for 
Career and Technical Education (2020) 

● FAQ on state and district response to COVID-19 outbreak: What are states doing to support students’ 
work-based learning opportunities? Regional Educational Laboratory Northeast and Islands (2020) 

 
   

III. WORK-BASED LEARNING DATA COLLECTION - July 2021 
 

Data collection related to work-based learning will be implemented in a phased approach. For schools in the 

2021-2022 school year, RIDE will implement a new data collection related to work-based learning, that data 

managers within each district will include as part of their normal data process with RIDE. Schools will use this 

data collection to report on all student work-based learning experiences for all students in grades 9-12, 

including those in CTE programs and others. Data fields required will include the setting, number of hours, 

industry sector, employer or community partner, paid or unpaid status, and associated class if any.   

 

The Prepare RI Team will review the initial data from 2021-2022 and work with stakeholders to develop 

additional data points and collections for future phases.  The 2021-2022 WBL Data Collection specifications 

can be found HERE on RIDE’s website and are attached in the appendix. 

 

 

IV. WORK-BASED LEARNING IMPLEMENTATION TOOLKIT FOR TEACHERS AND 

DISTRICT LEADERS 

Operationalizing Guidance 

This toolkit provides models to assist teachers, program directors, and community or industry partners in 
developing and implementing work-based learning experiences for their students. Below are examples of 
approaches to service learning, school-based enterprises, and industry-based projects. The guidance focuses 
on these three types of work-based learning because they are experiences primarily within a teacher’s control 
to design and plan. Guidance for internships and apprenticeships can be found elsewhere. Guidance for 
implementing youth apprenticeship strategies is being developed through the PrepareRI Youth Apprenticeship 

http://ccwt.wceruw.org/documents/CCWT_Report%20%2310_Online_Internships_Lit_Review_May2020.pdf
https://www.acteonline.org/resources-high-quality-cte-covid/#tab-id-12
https://www.acteonline.org/resources-high-quality-cte-covid/#tab-id-12
https://ies.ed.gov/ncee/edlabs/regions/northeast/Docs/Blog/FAQ_COVID-19_WBL_Opportunities_508c.pdf
http://www.eride.ri.gov/doc/DataCollections/WorkBasedLearning.pdf
https://www.prepare-ri.org/apprenticeships


Program (PRIYA) and the Youth Apprenticeship Committee of the Statewide Apprenticeship Council under the 
Department of Labor and Training. Internships and apprenticeships should still meet the expectations outlined 
by the Governors Workforce Board for work-based learning. RIDE is collecting exemplars of all types of work-
based learning and will share them in this Toolkit in the near future. 
 
Service learning, school-based enterprise, and industry-based projects are all types of WBL that can be 

implemented for all students in a course under the direction of a teacher in partnership with community 

members, non-profits, and industry representatives. In preparation for any WBL activity, instructors and 

industry partners should consult this guidance to ensure standards for high quality work-based learning will be 

met. 

 

Guidance specific to work-based learning connected to Career and Technical Education (CTE) can be found 

here.  

 

Implementing service learning 

Service learning is a program or project which combines community service with an outside organization with 

a structured opportunity for reflection about that service, emphasizing the connections between service 

experiences and academic learning. 

 

Sample approach: 

1. Teacher or Career Coordinator reaches out to community partner(s) to discuss collaborating to provide 

students with real-world problems to solve.  

2. Rigor and Relevance: Community partner presents context and problem to students. During discussion, 

the teacher identifies relevant skills that students will practice during the course of the project. 

Through conversation with the community partner, the teacher will determine how the students know 

they have been successful in completing the project.   

3. Teacher facilitates as students work in teams to develop solutions to propose to the community 

partner. Teacher discusses essential skills with students and provides structured time to reflect on how 

students are doing in their practice of these essential skills and areas for improvement. Teacher 

requires student teams to develop a plan of work with a timeline and report back periodically on 

progress and challenges. 

4. Student teams present proposed solutions to community partner. Community partner gives students 

feedback on proposed solutions. 

5. Students reflect on feedback and revise proposed solutions before proceeding to build out and enact 

the approved solution(s). 

6. Students present outcomes in a professional and reflective manner to community partner and other 

stakeholders. Students discuss how this work is connected to their school program and what they have 

learned about themselves and their future plans. 

 

Example: 

A science teacher is preparing for a unit on watersheds. He wants to conduct a service-learning project, so he 

reaches out to the local conservation district to ask about opportunities for collaboration. The community 

partner presents to the class and speaks about sources of pollution and how they affect the watershed. 

https://www.prepare-ri.org/apprenticeships
https://dlt.ri.gov/apprenticeship/
https://gwb.ri.gov/wp-content/uploads/2017/06/GWB-WBL-Guidance_COMBINED.pdf?189db0
https://drive.google.com/file/d/1u9NywYQyqnT7Lt3LZqjbQ4SgdkiKMhk_/view
https://drive.google.com/file/d/1u9NywYQyqnT7Lt3LZqjbQ4SgdkiKMhk_/view


Students are tasked with creating a community education tool to inform community members about how they 

impact their environment. Student teams research the issue and develop plans. The community partner 

returns to hear the proposal and offer feedback. Students take the feedback, modify, and execute their plans. 

The work products are sent to the community partner who then uses them to reach citizens through their 

website, newsletters, and a town billboard.  

 

Implementing a school-based enterprise 

Students produce and sell goods or services in the school and learn about business skills and 

entrepreneurship. This may be part of an entrepreneurship course, and a business professional may serve as a 

mentor and advisor for the enterprise. 

 

Sample approach: 

1. Teacher and students collaborate with the School Improvement Team (SIT) to identify needs in the 

school that the class can collectively address. 

2. Rigor and Relevance: Teachers facilitate discussion with students about the range of relevant 

professional skills to be practiced in creating and maintaining the school-based enterprise. How will the 

students know they have been successful?  

3. Teacher mentors students as they work in teams on proposed solutions. Teacher discusses essential 

skills with students and provides structured time to reflect on how students are doing in their practice 

of these essential skills and areas for improvement. Teacher requires student teams to develop a plan 

of work with timeline and report back periodically on progress and challenges. 

4. Student teams present proposed solution to the SIT. SIT gives students feedback on proposed 

solutions. In subsequent years for ongoing enterprise, teams from class will provide regular feedback 

to the SIT, and administration and will seek feedback from customers to monitor satisfaction and look 

for areas of improvement. 

5. Students reflect on feedback and proposed improvements. Teacher establishes protocols for an 

interactive process of improvement to the enterprise.  

6. By the end of the school year, all class members will have given a professional presentation to the SIT 

and written a reflection about the experience and how they practiced essential workplace skills. 

7. Collectively, the group develops and executes a plan for running the school-based enterprise. This 

could include a school store, a student-run cafe, a student-let broadcasting studio, a student-run art 

gallery or many more creative enterprises. 

 

Example: 

 

Students in a journalism pathway approach their teacher about teaming up to create a broadcasting club to 

help with school culture and to communicate about all sorts of topics with the student body. The group 

engages with administrators, teachers, their peers, and community members to assess their needs and the 

opportunities. They develop a communication plan and a schedule and get to work. As part of their plan, they 

regularly collect and reflect on feedback from their stakeholders, and report to the School Improvement 

Team. 



Implementing industry-based projects 

Individual, group, or class-wide projects in which students address a real-world, industry-focused question or 

problem with the guidance of industry professionals. 

 

Sample approach: 

1. Teacher or Career Coordinator reaches out to industry partner to discuss collaborating to provide 

students with a real-world problem to solve.  

2. Rigor and Relevance: Industry partner presents context and problem to students. Discussion should 

include skills that students will practice during the course of the project and the outcomes. How will 

the students know they have been successful in completing the project?  

3. Teacher facilitates as students work in teams on proposed solutions. Teacher discusses essential skills 

with students and provides structured time to reflect on how students are doing in their practice of 

these essential skills and areas for improvement. Teacher requires student teams to develop a plan of 

work with a timeline and report back periodically on progress and challenges, so students practice 

project management skills. 

4. Student teams present proposed solutions to industry partner. Industry partner gives students 

feedback on proposed solutions. 

5. Students reflect on feedback and revise proposed solution before proceeding to create and test the 

proposed solution. 

6. Students present their final solution in a professional manner to industry partner and other 

stakeholders. Students discuss how this work is connected to their school program and what they have 

learned about themselves and their future plans. 

 

Example:  

An art teacher partners with a local arts organization. They need a poster design for their annual festival. A 

community partner, who is also an artist, meets with the class to explain the need and parameters of the 

project. The students work in teams to generate ideas. The community partner views presentations of initial 

ideas from the teams and provides feedback. The students integrate feedback and complete the project, 

presenting their final result to the community partner. The community partner is able to use the student work 

to promote the event.  
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Appendix A: Glossary 
 
All Course Network (ACN)- Designed to help districts and schools create opportunities for Rhode Island students to 
envision, pursue and realize their individualized graduation pathway outside of the traditional school day by providing 
supplemental course options for K-12 students at no cost to students and families. It provides students with the ability 
to explore new areas of interest, earn college credit and engage in work-based learning opportunities. 
 
Apprenticeship- Highly-formal job training experience that involves studying with a master of the trade on the job. 
 
Career and Technical Education Board of Trustees- Advises the Rhode Island Commissioner of Elementary and 
Secondary Education and the Board of Education about creating a system of career and technical education that 
prepares students to meet the evolving needs of Rhode Island employers.  
 
Career awareness experiences - Experiences, such as job fairs, employer talks, and industry field trips, that give students 
opportunities for learning about work in a wide range of different industry sectors and occupations and begin to think 
about which ones fit their interests and goals. 
 
Career exploration experiences - Experiences, such as job shadowing and mentoring with an industry partner, that give 
students a more in-depth experience with particular areas of interest. 
 
Career preparation and training experiences - Experiences, such as internships and school-based enterprises, that 
support learning through work. These experiences help students develop technical occupation-specific skills as well as 
more broadly transferable career readiness skills. 
 
Computer Science for Rhode Island (CS4RI)- A state initiative bringing high-quality computer science (CS) learning 
experiences to all students. As a partnership between the State of Rhode Island, the Rhode Island Department of 
Education, K-12 schools, higher education, private industry, and nonprofits across RI, CS4RI focuses on building educator 
capacity by providing access to quality computer science professional development opportunities; developing rigorous 
and sustainable K-12 pathways, supporting districts with implementation strategies and resources; and accelerating 
demand and momentum for CS education. 
 
Concurrent enrollment- A program that allows high school students to take approved college courses taught by 
instructors on staff at the students’ high school. Students earn credits that are accepted by the high school as well as by 
the college.  
 
Dual enrollment- A program that allows high school students to attend college courses taught by college faculty from a 
public or private college, usually offered on a college campus or online. Students earn credits that are accepted by the 
high school as well as by the college.  
 
Elementary and Secondary Schools Act (ESSA) Post-Secondary Success Indicator- This indicator is a measure of 
students’ success in demonstrating achievements beyond those needed to earn a high school diploma. 
 
Experiential Learning- Another term that can be used for Work Based learning, often in the postsecondary space. 
 
Governor’s Workforce Board (GWB)- The Rhode Island Governor’s Workforce Board (GWB) is the governing body 
charged with the continuous improvement of the workforce system and oversight of Workforce Innovation and 
Opportunity Act (WIOA) funds and programs. GWB’s Board consists of industry leaders from across the state who are 
appointed by the Governor to oversee workforce development activities statewide. Local Workforce Investment Boards 
(WIBs) fall under the auspices of GWB, which is part of the PrepareRI umbrella. GWB also has a seat on the CTE Board to 
further ensure alignment between the CTE Board and the workforce investment boards. The GWB sets requirements for 
work-based learning occurring outside the secondary and higher education settings. 
 

https://www.ride.ri.gov/StudentsFamilies/EducationPrograms/AdvancedCoursework.aspx
https://www.ride.ri.gov/StudentsFamilies/EducationPrograms/CareerTechnicalEducation/CTEBoardofTrustees.aspx
https://www.cs4ri.org/
https://www.cs4ri.org/
https://gwb.ri.gov/


Individualized Learning Plans (ILPs)- A student directed planning and monitoring tool that customizes learning 
opportunities throughout their secondary school experience, broadens their perspectives and supports attainment of 
goals.  The ILP documents students’ interests, needs, supports, course selections (including access to college level 
programming), transition placements and other learning experiences both in- and out-of-school. The information 
produces a thoughtful program of study leading to proficiency for graduation and postsecondary experiences.  
 
Industry project- Individual, group, or class-wide project in which students address a real-world, industry-focused 
question or problem with the guidance of industry professionals. 
 
Internship- A position for a student or trainee to work in an organization, sometimes without pay, to gain work 
experience, satisfy requirements for a credential, and/or gain course credit. 
 
Pathway endorsement- A certification on a student diploma certifying that the student has completed a specified 
combination of academic study, work-based learning, and performance-based assessment. 
 
Perkins V State Plan- A plan submitted by Rhode Island to the U.S. Department of Education detailing how the state will 
allocate its funds received through Perkins for CTE programs.  
 
Pathways in Technology Early College High School (P-TECH) Programs- Comprehensive early college program through 
which high school students can earn college credits and industry-recognized credentials.   
 
School-based enterprise- A program in which students produce and sell goods or services in the school and learn about 
business skills and entrepreneurship. School-based enterprises may be part of an entrepreneurship course, and a 
business professional may serve as a mentor and advisor for the enterprise. 
 
School improvement team (SIT)- A group of educators and other stakeholders who consult with and assist the school 
principal in making important governance decisions and/or leading and coordinating school-improvement initiatives. 
 
Service learning- A program or project which combines community service with an outside organization with a 
structured opportunity for reflection about that service, emphasizing the connections between service experiences and 
academic learning. 
 
Skills for Rhode Island’s Future (SkillsRI)- Rhode Island’s statewide intermediary that breaks down barriers to economic 
opportunity by connecting unemployed and underemployed Rhode Islanders to jobs with socially responsible, civic-
minded employers. SkillsRI also manages the PrepareRI WBL Navigator.  
 
Workforce Investment and Opportunity Act (WIOA)- Legislation designed to strengthen and improve the nation’s public 
workforce system and help get Americans, including youth and those with significant barriers to employment, into high-
quality jobs and careers and help employers hire and retain skilled workers.  
 
Work-based learning- Work-based learning is a planned, structured learning experience that provides youth (ages 14-
24, in-school or out-of-school) with real-life or simulated work experiences where they can develop and apply academic, 
technical, and essential skills; and contributes to the achievement of their postsecondary and employment goal(s). 
 

  

https://www.ride.ri.gov/Portals/0/Uploads/Documents/Students-and-Families-Great-Schools/Educational-Programming/Counseling/ILP_Framework_Revised_2017.pdf
https://www.prepare-ri.org/pathway-endorsements
https://www.ride.ri.gov/Portals/0/Uploads/Documents/CTE/Website%20materials%202021/RI%20Perkins%20V%20State%20Plan.pdf?ver=2021-01-14-132528-420
https://www.ptech.org/
https://skillsforri.com/about/overview
https://riwblnavigator.com/
https://www.dol.gov/agencies/eta/wioa%5C


Appendix B: Governor’s Workforce Board WBL Guidance 
 

 
  

https://gwb.ri.gov/wp-content/uploads/2017/06/GWB-WBL-Guidance_COMBINED.pdf?189db0


 

 
  



 
 

 
  



 

 

 
  



 

 
  



 

 
  



 
 

  



Appendix C: CTE Board of Trustes Work-Based Learning Criteria and Resources 

 
 
   
 
 

https://drive.google.com/file/d/1XVW6gAuFTji5hAlN0flpExsoPo1zlaLi/view


 
 
 



 

 



 
  



 

 
  



 

  



Appendix D: Work-Based Learning Criteria Quality Rubric 
 

 

 
 
 
 
 
 
 



Appendix E: Work-Based Learning Data Collection Specifications 
 
 

 
 

http://www.eride.ri.gov/doc/DataCollections/WorkBasedLearning.pdf
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